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In the context of large-scale primary and secondary 
'school innovation projects in Belgium and the Netherlands, this paper 

"examines the adaptation and construction of a version of the 
SoC-Questionnaire (SoC-Q) for Teachers i The SoC-Q was adapted from 
the Concerns-Based Adoption Model designed to identify teachers' 

, concerns about an innovation. The paper also presents findings/ 

.discusses the use of qur^stionnaires in large-scale projects, and 
describes ongoing reseairch. Factor analysis of the questionnaire 
provides several subscales: awareness, personal/informational, 
consequences for pupils, management, collabaratioi^, and refocusing 
based on experiences with pupils. These subscales provide a basis for 
comparing the findii\gs of the original and adapted SoC-Q*s. Teacher 
profiles derived from this questionnaire illustrate how these data 
are used within the framework of large-scale prpjects and allow the 
formulation of some general conclusions concerning innovation 
implementation. The study assumes such projects are influi^nced by ' 
five characteristics: the innovation itself, innovation policy, 

\School organization, interventions/strategies, and teachers. These 
characteristics are* used to develop' semistructured. interviews 
analyzed in conjunction with SoC-Q*s. Five tables focus on the SoC-Q« 
Nine figures^ provide data on the develoiment of teachers* concerns 
during innd^ations and implementation factors. Three appendixes 
provide an \verview of the subscales, followup data, and ah analysis 
of a first i\iterview. (PB) 
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The paper gives first an overview of the most important characteris- 
tics of so-called large-scale innovation. In the context of such 
large-scale innovation-projects the theoretical assumptions and ,the 
related procedures and instruments of the Concern-Based Adoption 
Model (CBAM) have been adapted and tested^ 

In the remaining part of the* paper attention iis payed to the construe 
tion of ah adapted version of a questionnaire for identification 
of teachers concerns involved in an innovation, to some results that 
contain a few indication's as to the meaning of some findings and 
to the use of this questionnaire in large-scale projects. 

In a third part, an overview is given pf ongoing and future research 
work. 
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1. CBAM and large-^cale innovations in Belgium and the Netherlands 

Typical of most of the innovation-projects in Belgium and the Netherlands is 
their so-called large scale. In this introduction we are not trea'ting the 
issue of the large-scale point of view in detail (see : van den Berg & 
Vandenberghe, 19^3^ in press) t We confine ourselves to some important characterise 
tics. ^ 

A large-scale innovation is characterized by the fact that the innovation plans 
are initiated by the government (Ministery of Education). The government pro- 
poses, a complex innovation more than the field of education itself. i 
In the second place it is'^ question of a multiplicity of goals which are mostly 
formulated in a,n abstract and general way. In connection with this multiplicity 
of goals we find that different innovati'^rs must be implemented coherently and 
simultaneously. Radical changes have to take place in the domain of the curriculur 
of pupils' evaluation , of tthe reporting of results to pupils and parents, of the 
grouping of pupils . In the spher^ of the school, structural changes cfop up as 
well : teachers must work together in sub j ec t-workgroups - ; arrangements about 
contents and methods are required ; regular contacts jshould be made wi th the 
parents ; internal change. facilitators should try to coordinate the concrete 
work, *=itc. .In the third place the policy plans and the resolutions cover a longer 
term. The/ implementatio'h of a large-scale project lasts for several years and 
is put„ in is everal stages ; not everything can be tackled siimiltaneously. So one 

often starts with .a limited number of schools and thmi one tries to transfer 

experiences, insights and materials to other schools • 

What precedes further means that^not only schoolfocused. developments are involved, 
but also activities that exceed the school; those activities are often intended " 
to make other schools receptive to the project concerned. . In other words, within * 
the projects not only the school itself is set a task, but th^re is also the 
task of giving a stimulus to the development of other schools. 

— ^aper presented at the-aimudl AERA-meeting, Montreal april 11-15, 1933 
In collaboration wxth Dr. R.M. Van,den Berg,^K. ?*C., The Netherlands. 
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Finally many authorities and people are involved in the support and the . 
facilitatibn. Mostly one distinguishes external and internal change facilitators,^ 
This diversity with regard to - facilitation brings on that in many cases several 

— " • 

.types of innovation-strategies are simultaneously applied -regarding the same, 
target groups. ? . « . 

It is in the context of some such large-scale innovation-projects that the 
theoretical assumptions of CBAM as well as the developed instruments are tested 
and adapted. This led among others to the adaptation of the "SbC-Questionnaire 
for teachers and of the SoC-Questionnaire for Change Facilitators in view of the 
Belgian and Dutch situation ; it also led to an adjusted translation of the LoU- 
Interview and to the use of the Taxonomy of Intervention for the description and 
--^n^lysis of Int^ventions within the framework ot large-scale projects. About 
all this there were detailed reports (R.M. van den Berg & R. Vandenberghe, 1981)^ 
Besides this a workbook and materials were also developed for the organization of 
CBAM-workshop. These workshops are mai»ly attended by change facilitators. 
In this paper we will consectitively pay attention to the construction of an 
adapted version of fhe SoC-Q for Teachers, to some results that contain a few 
indications as to the meaning of these results and to the use of the SoG-Q for 
Teachers in large-scale projects • ,^ • . 

2. . Adaptation and. construction of the SoC-0 for teachers 

In a first stage the 35 items of the original Austin-Questionnaire (Hall, George, 
Rutherford, 197?) were. translated. Taking into account the meaning of the diffe- 
rent stages 22 new items were formulated. The researchers of the R&D Center for 
Teacher' Education (Austin) have checked, with the cooperation of a student born 
• and raised in the Netherla^ids, if . the translated and added statements rendered 
the meaning of each stage in a satisfactory way. This led to an -interim ,ques- 
tionnaire with 57 items. ^ 



; . :^ I tf— ■ — — - 

Next this interim questionnaire was submitted to Belgian and Di»^h teachers, 
working in Primary and Secondary sc'hools. In doing so a variety of innovations was 
aimed at. Table 1 ct)ntains^.a survey. ^of the innovations and the number of teachers 
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Table 1 : Projects and teachers iavolved in the constniction o£ cfae 
SoC-Questiotmaire for Teachers 



Primary 
schools 



Belgium. 



R*P .S . : individualized 
reading instruction; first 
and second gride (n •.,145) 



The Netherlands 



ISMA : project for indivi- 
dualized instruction 
(n • 62) 



Secondary 
schools * 



R.S.S. : reform towards 
a comprehensive tyoe of 
secondary school (n • 300) 

T.S.S. : preparing the 
implementation of the R.S.S 
(n - 335)' 

o 

T.S.S, (n * 396) 



M.A.7.0. : project for indivi- 
dualized instrucci^ 
(a - 214) 

K.P.C. : project for indiv.i- 
diialized instructioa 
(n 132) ^ 



R.P.S. - Ranewad Primary' School 
R.S.S'; " Ranawad Sacondazy School 

i.S.S. - Traditional Sacondary School ^ • " 

I.S.M.A. - Project for individual iaad instruction for Primary Schools 

M.A.V.O. - Middalbaar Algamaan Vprmand OnJdarwijs (InCannadiata Ganarai 'Secondary 
Education) 

■K.P.C. « Katholiak Pedagogisch Cantram 

^caxhol ic^ Pedagogic C Natharlands) 
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A factor-analysis was- applied to these data, according to the procedure of defining 
the principal components with varimax-rotati^on. 

A six-, seven- and eight-factor-solution were cpmpared^ For the i;ecording of a 
statement in -a certain factor a miTiinniTn loading of .30 was used each time. With 
regard to the contents the seven-factor-solution led to the most meaningful descrip- 
tion of the structure. 1 



These seven factors were regarded as seven subscales ; on these subscales two 
item-analyses were carried out with successive iterations in order to obtain 
subscales with a maximal reliability ^-coefficient) . ^ 
In table 2 a survey of the final questionnaire is to be found. 



Table 2 : SoC-CJues tionnaire for Teachers- j structure, number of items, 


- coefficients 




Stages 


dumber 
items 


i"^ - coefficient 


Awareness 


7 


.769 


Personal / 
Informational 


12 


, .895 


Consequences for 
pupilis ^ 


6 

5 


.801 • ' . 


Management 


10 


.876 


Collaboration 


8 , . 


.845 


Refocusing based 
on experiences with 
pupils - ■ 


b 


c 

• 730 


Refocusing 


5 


.744 ' 


A complete description of 


the seven 


subscales can'be found in appendix 1. 


The correlations between 


the seven 


subscales and at the same tine an indication 


of the relative homogeneity of each 


subscale appear in table 3. 
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.^3. Discussion of the SoCHJuestionnaire for^Teacners - . 

y.ow comes a concise ^discussion of the '^seveir gubscales (or the seven stages); 
*we particularly pay attention to a comparison with the original American 
questionnaire. ^ * * , - 

A general comparison of the structure of the Austin SoC-Q and the Belgian-Dutch 

SoC-Q Lis' to be found in figure ^ l. 



'igure 1 : Structure 
Teachers 



of the Auscin SoC-Q and chfe Belgian-OuCcfa SoC-iQ for 



Auscin SoC-Q 

Refocusiog' 
Collaboration 

Consequence 



Others 



Belgian-Dutch SoC-Q^ ^ 



Ref ocusing 

RafocTiaing ba^sed on experiences 
with pupils * • . 

C;pllaboration 



}lanagefflent 




Self 



Management 

Consequence for pupils 
Perso^ial / Informational 
Awareness 



We yAll recur to the differences between both sttUctures. First we give the 
correlations between the original seven subscales and the Belgian-Dutch seven 
subscales in table 4# • - > _ 



CurrelatioiiQ 



3.1- Awareness 

Taking... inco account the Pubstance of th« statements (see appendix;!) and the 
quite high correlation (.90) with the origiual awareness-scale, we can assume 
that the subscale of the Belgian-DutcH SoC-Questionnaire has the^ same meaning as 
it has in the Austin Questionnaire. 

3.2. Personal-Informational 

Here wc find a conspicuous difference. The two subscales "Information" 
and "Personal" which are distinguished in the Austin ^C-Q appear together 
in the Bel£ian-Dutch version. Supposing that the difference between both ' 
forms of^concems can perhaps be found among, so called "non-users", factor- 
analyses were carried out upon groups of "non-users" (in this case teachers . 
of T.S.S. and of T.S.S.-in prl^jaration) . Neither for these groups was it 
possible to ascertain the difference between "Personal" and "Informational". 
This new subscale correlates quite well the Austin subscale "Informational" 
(.90) and with "Personal" (.91). \ ^ • ' 

We want to link the meaning of the "Personal /Informational!' subscale to one 
of the characteristics of large-scale innovation-projects (see I). A teacher 
who scores high on this subscale i» especially interested in changes that 
will occur in his personal worksituation, in the way in which he must prepare 
his daily work, in the time needed to realize the innovation, but he also wants 
to get the chance to study and/or discuss the information about the innovation 
and he wants to know" how his colleagues i'eei about it and what t^iey are doing. 
In the subscale as a whole thfe "personal concerns" stand out more clearly ^than 
the "informational concerns". We believe this to be the result of the general 
and vague nature of many of the goals of large-scale innovation-projects and 
of the fact that teachers wonder whether they will be able to bring about simultane- 
ously and coherently the numerous concrete innovations contained in this project. 
It is not excluded that at first the teacher feels overwhelmed and explicitly 
expresses his worries about the expected activities ; in this respect he hopes 
that receiving some information can be of help to him. 

3.3. Cotisequences for pupils 

- Here too a-^triking 4ifference-i^ at-stake -compared-^o-HAe-Austin SoG-Qt^--- 
Although we also use the word "consequences" in this case, this subscale 
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apparently has another meaning than ^t has in the American questionnaire. 
The subscale "consequences for pupils" correlates with ."Information" (.56), 
but also relatively well with. "Personal" (.49) and with "Consequence" (.47). 
These data, togethir with the substantial meaning of the items, have led to 
attributing the following meaning ro this new subscale. In the same way as the 
need exists for general informati-on about the innovation and about the significance 
of it for oneself as a teacher (Personal /Informational) ,. .one also desires to hear 
•something about the value of the innovation for the pupils. As a teacher one wants 
to find out as soon as possible about the possibilities of the innovation in view 
of a certain group of pupils one is experienced with. This interpretation at the 
.same time explains the position this subscale acquires with regard to the other 
subscales (as a form 9f "self-conCem") . At this point we also want to relate 
the meaning of this subscale to the issue of large-scale educational innovations. 
The fact that a teacher quite- early puts questions abo^t the meaning of the 
innovation for the pupils (or his/her pupils) depends, according to usT on the 
numerous obscurities of large-scale innovation-projects. The problems the teacher 
experiences himself, are, as it were, expressed via problems he anticipates 
among his pupils. (Moreover, one clearly comes across this same concern in talk 
with parent? !) - 

In the second plaCe it is ilso plausible that teachers quite early want to acquire 
insight into the value of the innovation for the (their) students from the, possi- 
bly implicit, point of view that they are, as a teacher, evaluated on the basis of 
the results their pupils attain. The questions raised by the teacher, his worries 
about the innovation might result in weaker achievements by the pupils. This 
certainly does not do any good to his image as a teacher. Consequently he wishes 
to dedicate himself to t;hat innovation if he is sure that it leads to greater 
successes by his pupils. That is why we consider the subscale "Consequences for 
pupils" as a form of self-concern. ^ 

3.4 Management 

Here the similarity to the Austin subscale is remarkable (r - 94). Further 
conment is not req^iired. 

3.5. Collaboration 



The same Temarfc-is-^mtid^rere a^-for-the T>revit«i8"Sub*cal*^-The-3ignif icancc 
• of the '.collaboration is the same as in the Austin Questionnaire (r - .91). 
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3.6. Refocusing based on experiences with pupils 

This subscale correlates quite well with two subscales from the Austin 
Questionnaire, viz. with •'Consequence" (,68) and with "Refocusing" (.63). 
These correlations and the substance of the statements themselves lead to 
interpreting this subscale as a form of commitment which expresses itself 
in wishes regard to a reconsideration of the innovation, especially a recon- 
sideration bas^d on experiences with the pupils. In other words, to a cer- 
tain extent this subscale shows a similarity with the Austin subscale "Con- 
sequence"; furthermore the emphasis is laid upon the refocusing of the inno- 
vation. The latter also means that a general involvement regardi^ng refocusing 
takes form in a more specific way, notably reconsideration as iar as Chis is. 
possible on the basis of the achievements pupils obtain. 

3.7. Refocusing . ' 

Concerning this last subscale the similarity with the Austin subscale is ^ 
striking (r ■ .72). The statements included in this subscale ilso refer to 
the presence of ideas to introduce more or less concrete changes. 

4. Discussion of some results * ^ 

The few results off ered below, are derived from different large-scale 
projects in Belgium and the Netherlands. Beforehand we remark that most of 
the results coincide with the Austin results. In a first stage of our in^ 
quiry we have used those iiasults for evaluative ends . That is to say we have 
employed the SoC-prof iles'ls an indication for the degree of implementation 
of an innovation (4.1.). 

In the near future - research on that topic is going on - we want to use 
SoC-profiles (as well as LoU-tesuIts) as indicators in the framework oi " 
large-scale projects. In this issue the central question is : what is the 
indicative value of a certain SoC-profile of teachers who are involved in 
a large-scale innovation-project ? Or put differently : from what facts can 
we explain and understand a certain profile or a certain development ? 
Investigating the possibilities of the use of a SoC -profile as an indicator, 
-^Bems to us especiaiiy-^^efulr-^ — ^A-consequ^nce af-4:his--ques^ 
tion is that add itionaX data dte gatherer^ m^ans" of-anothBi^nresea^ ii 
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strument (in our instance : a semi-structured interview) about a number of ^ 
impottant aspects of a large-scale project (see 4.3.)- Apart from determi- 
ning subscalss, c.q. stages (see 3) the question as to the sequence of those 
Stages is of course an important matter. 

In paragraph 3 we have described the stages in a certain sequence. The 
correlations offered in table 3 indicate that this might be the correct order- 
Still it remains important, by means of follow-up-research, to study this 
development further. For the moment we have some data at our disposal in 
this respect (see 4.2.)* 

/4.I. SoC -profiles and evaluation of large-scale projects 

In this paragraph we deal with some profiles in order to illustrate how 
these data can be used within the framework of an evaluation of large- 
scale projects. la this respect we assume that the form of the profiles 
allows us to formulate some general conclusions concerning the implemanta- 
tion of an innovation. In this way we presume the relatively high score- 
in the stages "Awareness", "Personal/Informational", "Consequences for pupil's" 
and "Management" to be an indication '^f or a defective or a starting implemen- 
tation.. Consequently we think that relatively high scores on 'the other sub- 
scales point at an advanced implementation. However, it is obvious that this 
fact is only one of the possible data that can be gathered wh6n evaluating 
large-scale innovation-projects. 

In figure 2 we find a so called "user-profile". From this we can deduce 
thafon the average the principles of the ISMA-project (the Netherlands) 
and the developed material are applied ift a satisfactory way. As has al- 
ready been pointed out it is necessary. to collect other evaluative data in 
view of more final statements. 
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Pigure 3 contains data about two generations of schools in the tlAVO-projec 
(the Netherlands). E-schools are the so called experimental schools which 
had already been included in the innovation-project forTour years at the 
time of the research. The V-schools (the' so called "volgscholen") on the 
other hand had only been in the project for two years. 
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Figure : Stages of Concern Prof ile^ for Teachers of the MAVO-Project ; 
E-Schools, and V-Schools' 
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It is obvious that the two generations o£ schools are not clearly distinct. 
For both groups of teachers it remains true that they score relatively high 
on "Management". Evm teachers with a four year, experience still have pro- 
blems with the management of an innovation. Furthermore one observes tha^t 
both groups also have relatively high scores in the last two stages, which 
can be regarded as an indication of a certain resistance. At this py^^t we 
also want to remark explicitly that for a correct interpretation. of such 
profiles other evaluative data (or "descriptive ^data concerning the develop- 
ment of the project) must be added. 

Figure 4 contains data about teachers who have participated in the project 
Renewed Secondary Schools (R.S.S.) (Belgium) respectively for one yeat' and 
aix years. From this it appears that it is possible with th^dap ted ;-So<:- 
questionnaire to distinguish clearly two groups of teachers. It is ^Iso im- 
portant to state the difference between both groups clearly coincides with 
the assumption concerning the hypothetical development of the concerns. More 
experienced teachers (six years) stand apart from less experienced teachers 
(one year) because of lower scores in the first four stages and higher scores 
in the three last ones. Consequently we fconsider this fact to be an impor- 
tant indication for the validity of the quest^pnnaire. 
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The profiles in figure 5 confirm the data of figure 4. Three groups of 
teachers with a different experience in R.S.S. differ considerably. 



Figure's : Stages of Concerns Profiles for Teachers of the Renewed 

Secondary School, the Traditional Secondary School and the 
Traditional Secondary School - in preparation 
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4.2. Development of the concerns 

From figures 4 and 5 can already be deduced that Che development of the 
concern among teachers in large-scale projects link^ up wi th ^ttRr~hypo the 
tical development as postulated by the Austin-researchers. More final 
data about the development of the concerns can be found in the results of 
a follow-up-research in which teachers answer the SoC-Q on different moments. 
Such follow-up-data are being collected at the moment;- Below a number of 
profiles that refer to teachers from the R.S.S. (Belgium) are to be found. 
In figure 6 there is the profile of 73 teachers who answere'd the SoC-Q 
in the schoolyears '79-'QO and '80- '81.^ During the schoolyear '79-'8p 
those^ teachers were involved in .program preparing for the R.S.S. The 
following schoolyear ('SO-' 81) was the first innovation-year for them (see 
appendix 2, table a for the groups means). The answering of the question- 
naires occurred respectively in February 1980 (scKoolyear '79- '80) and 
November 1980 (schoolyear '80-'81-). s ^ 
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Except for che subscale "Consequences for pupils" the teachers in the 
preparat&rV 'stage ('79- '80) score relatively >igher on ^the first four 
sub scales and relatively lower on the subscales "Collaboration" and 
"Refocus-ing based on experiences Uith pupils". In other words : on the 
subscales which refei to the "self -concerns" -a decrease is perceived Xn 
the first innovation-year CSO-'Sl), with the exception of the subscale 
' - '^Consequences for pupils" where the decrease is not significant. On the 
subscal«"Managefflent" referring to "task-concern"" we also observe a decrease. 
The profile on the subscales referring to other-concern increases on the 
contrary. On the suscale "Refocusing" the average remains stable. This 
evolution in the commitment affirms the hypothetical development presented 
by F. Fuller and later on elaborated by the'researchers of the R&D Center 
for Teacher Education. * " 

Figure 7 contains the profiles of 58 teachers. The first interview took 
place i!a February 1980 (schoolyear '79-' SO).' These teachers also prepared 
themselves for the R.S.S. at that moment.. The second interview was in 
October 1981 (schoolyear '8\-'S2); then the teachers already, were in their 
second innovation-year (see also table b, in appendix 2). 
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Figure 7 : Stages of Concerns ProfiX'es for Teachers of tha Renewed 
/ Secundary School : Febr.r J^80 and Oct. 198T"-^- 
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The profile of the teachers after a two year experience in the R^S^S, is 
characterized by a relatively low score on the subscale "Awareness", "Per- 
sonal/Informational", "Consequences for pupils" and "Management" and by a 
relatively high score on "Collaboration", "Refocusing based on experiences, 
with pupils" and "Refocusing". Comparing both profiles we observe an 
evolution coinciding with the hypothetical development • The involvement 
decreases on the subscales referring to the self- and taskconcems and in- 
creases on the subscales referring to-''other-n:oncem. In summary until now 
we have not found any counterindication for respecting the seguence in which 
the stages were temporarily put, 

4,3, SoC-profiles as indicators'^ * , 

In this last paragraph we will concisely go into the research which is being 
carried out and to which we want to pay mpre attention in fche near future-. 
We have already stated earlier that we are going to make use oi the CBAM- 
approach for the analysis arid evaluation of large-scale projects- Large- 
scale projects are complex innovations in which a large number of schools and 
teacb^^rs take part. The i^lementation of a larger-scale project is a long- 
term process. / ^ 
At this moment we are analyzing a number of large-scale projects- (pre- 
^scliool-level; primary-school^level and secondary-school-level) wi^in the 
following frame of references.. We start from the hypothesis that the local 
implemet^^ation process is influenced by five categories of variables presen- 
ted' schematically in figure 8. 
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This general frame of references is used as a basis for drawing up a 
semi-structured interview. The principial and a number of teachers are 
interviewed. In this manner we try to receive concrete information 
about the way in which certain aspects of a large-scale project are 
realized in a local school. Together with this interview - which in 
particular cases is held twice in an adapted version - the SoC-ques- 
tionnaire is also presented (at different moments) as well as the 
LoU-interview. Thus it becomes possible to describe the development in 
the Concerns and the Levels of Use 'and perhaps to explain them by means 
of a number of interview-data. Below we will concretize this general 
research design on the basis of one particular project. 
In the schoolyear '80-' 81 (which start? in September '80) the Ministery 
of Education launched the' project "Renewed Vocational Secondary School". 
Schools could voluntarily join it. They received extra support by way 
of supplementary hours for teachers (up till 24 extra hours a week) and 
by way of external and internal facilitation. 

In effect this means that' the teachers in their weekly timetable got 
2 to 3 hours off to prepare the. concrete elaboration of the innovation 
for their cl^s • A colleague got 5 to 6 hours to take care of the , 
co-ordination within the school. In the event of certain concrete 
difficulties the school could turn to an external facilitator (an expe- 
rienced* teacher) . 

Thel project "Renewed Vocational Secondary School" consist* of diff-srent 
innovations. Within the framework of the ongoing investigation our 
attention especially goes to one innovation, that is to. teaching "themes", 
whicjh is a kind of an integrated curriculum. This means -that for I or 
2 weieks the training focuses on the same theme (for instance traffic). 
All contents and activities in a certain class refer to the same theme. 
In co-operation with all teachers the contents are chosen, arrangements 
are made concerning activities to be organized, possibilities are sought 
in oirder to set up all kinds of manual activities, etc. At the end of 
the, themes-period the internal facilitator makes an evaluation together 
with the teachers. 

The pupils (boys and girls) involved in the project are 13 to 14 years 
old, most of the time they have experienced some difficulties in Primary 
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School and often have little motivation for the traditional graded 
system. Their only concern is to g^t a job as soon as possible and 
to enter the labour-process. From discussions with teachers we know 
that a number of them permanently look for adjusted education for these 
pupils. 

In some twenty schools the teachers and the schoolleaders were twice 
interviewed. The first time a couple of months after the start of the 
project; the second time in the course of the following schoolyear. 
Thus it was possible to gain insight into the concrete implementation 
process and into the most important determining factors.' At the same 
time one -could gather some indications about the development of the 
project in a certain school. The SoC -Questionnaire for Teachers was 
presented on three different occasions. The first time in^connection 
with the first interview, the second time at the end of the first pro- 
ject year and the third time in connection with the second interview 
(that is the beginning of the second project year). At this moment 
thfe data of the third session are not yet worked up. 
In the introduction to paragraph 4 we have already postulated that we 
are interested in the meaning of SoC-profiles coming from teachers . 
involved in the implementation of a large-scale project. In other words 
we are looking for "typical" profiles having an. indicative value for the 
way in which large-scale projects are realized.. How large-scale projects 
are' worked out and what factors play a .role in this for this local school 
can be described on the basis of the interview-data. 

In the long terta we hope to be able to compare some "typical" profiles 
and to explain them using data connected with the distinct determinants*. 
(sf.e figura 8). It .>is important to mention that in this line of thought 
and in the concrete analysis of the material we keep on assuming that 
the involvement of individual teachers in point of fact gives us an 
important indication about the way in' which teachers experience a large- 
scale project. 

Figure 9 contains SoC-data about 7 teachers of school 06 (beginning and 
end of the first project year). 

Table 5 contains a survey of the involvement of the 7 teachers separa- 
tely. 
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Figure 9 : Stages of Concern Profiles for Teachers of the Renewed 
Vocational Secondary School (schbol 06) : Dec, 1981 and 
June 1982 
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The two profiles in figure 9 cannot be defined in terms of "user' or 
"non'user". In both cases - that is : as veil at the start as at the 
end. of . the f"st year - self-, task- and other-concerns can clearly 
be discerned. With the second presentation of the SoC-Q the self- and . 
task-concerns diminish; on the other hand there is-a rise of the other- 
concerns, but especially to the concerns regarding refocusing based on 
expef^iences with pupils. 

When viewing the results of the teachers separately we come to the 
conclusion that interindividual differences clearly appear (which disappear 
when the group average is represented in figure 8). Apart from that it is 
striking that with all teachers there is a notable similarity when, the 
profiles of the first and the second presentations are compared. The second 
interview still shows a' high score on the sul^scales on which there was also 
a high score the first time (data about the third interview are not worked up 
yet). 

The core question coy ia whether we can clarify and 'escplain the above data 

- which delusively refer to the concerns of the individual teachers - 

from the available interview-data. In appendix 3 a number of important 

statements derived from the first interview, have been brought togetuer. . , 

The data, are ordered according to the cjategcfries of figure 8. 

The group profile (figure 9) of the first interview can be traced back 

to the fact that three teachers (05106/05206/05406) score relatively high 

on "Personal /Informational" and also on "Management". The high score ou 

"Refocusing bases on experiences jdth pupils" is the result of the relatively 

high scores of four teachers (05206/05306/05406/05506) . 

More important is the observation that both profiles show a similar structure^ 
So to speak one does not perceive any clear evolution. "Personal concums", 
"Manageoient concerns" and "concerns about Refocusing based on experiences with 
people" remain relatively high. As for the interpretation of these group pro- 
files and the stability in the structure, it is important to elaborate! on one 
chief characteristic of the innovation * Teaching an integrated curriculum 
takefl place in thk school involved during well traced periods. In soma scliools 
only three themes are c^ealt with in the course of the schoolyear; ^in other 
schools 5 or 6 themes are treated. From the interviews it appear* that first of : 
all extra effort is needed over again to find a suitable theme, to gather the • 
required material, but that above all managementproblema are met within c.las8 duri 
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the interim periods when no themes are^used. The latter especially .is stressed 
by each teacher. This could accoiint for the fact that teacher:^ go on pointing 
out management-concerns. The relatively high scores on "Personal/Informatio- 
nal" can be explained from a number of interview-data which show that teacher? 
had to start quite suddenly (without specific preparation), that they were 
not exactly informed about the contents of the innovation, that they kepc on 
putting questions about their methods, that they often report initial doubts 
about their Contribution, etc. That in those circumstances an acceptable 
implementation is reached all the same is mosc of all the result of the r?re- 
sence of an amount of positively influencing organizational-structu^-al factors 
(see appendix 3 : The school as an organization) . The high score (and the 
increase during the second presentation) on the subscale "refocusing based on 
experiences with pupils" can be understood in the light of a number of inter- 
view-data which are, however, expressed by all teachers in a very explicit 
way. All teachers (the board included) point to the fact that the proposed 
innovation is highly fit for these pupils : they are better motivated, the 
pupils show a great interest in the results they achieve, the number of absen- 
ces during the themes-period is clearly lower than during the ordinary 'periods, 
etc. But : the question remains for all teachers whether they elaborate their 
education, i.e. the themes-education./ oa the right level, they wonder which; 
adjustments they have to make, how they can take into account the reactions of., 
the pupils regarding a previous' theme, etc. This obviotis orientation of the 
teachers involved towards adjusted education and their concern to highteu the 
motivation of their pupils for the educational event explain the high score 
on "refocusing based on experiences with pupils". 

This one example must clarify that a SoC -profile can be explained by means 
of additional interview-data. In this repect it was not our intention to 
make a causal link between a certain profile and interview-data. It was the 
intention, however, to develop a design through which it becomes clear, 
egpecially for facilitators, what the meaning i9 of some SoC^data and /or 
LoU-data. 

Further research and analysis of already available data will have to make 
plain whether we can follow the cowse we have taken. The research design 
is 'aimed at relating' a. number of data - which refer to .five destine t domainc 
(see figure 8).-^ In this way we get a broader and more differentiated insight 
into the complex implementation process. \ 



36 



\ 



5. Bibliography 

BERG, van den, R.M. & VANDENBERGHE, RV, Ondervijsinnovatie in verschuivend 
per spec tief . (Educacional innovations in changing perspective) 
Tilburg, Zwijsen, 1981. 

BERG, van den, R.M. & VANDENBERGHE, R., Grootschaligheid in de ondervijs- 
vernieuwing. Analysis, benaderingen en aanbevelingen . 
(Larfe-scale educational innovation projects : analysis, approi^ches and 
r ecoom enda t ions ) 
Tilburg, Zwijsen, in press- 

HALL, G.E., GEORGE, A. A. & RUTHERFORD, W.L*, Measuring stages of concern 
about the innovation ; a manual for use of the SoC-questionnaire > 
Austin, The University of Texas, Research and Development Center for 
Teacher Education, 1977. 



37 



PJ^PE^DIX I 3«lgian-0ucch 3oC-0u*sciowjiaire : overview of che 
seven subscales 



AWARENESS (o(« .769) -^i^ • 

: have a very Limicad knowledge about che innovacion • '3 

AC chis aomenc I only have a vague. idea of wriac che 

innovacion is abouc* * 

I don'c even know wiiac che innovacion is. . 

AC cixia cime I'a tioc ver7 incereaced in che innovacion. .39 

AC Cilia cisae, I aa aoc inceresced in Learning abouc chia 
Lnno\^cion. - 
r aa aoc concerned abouc chia innovacion* -56 



AlchcugiL-I don'c know abouc cfaia iipovacion, I am 
concerned abouc chings in che area. 



- -ef 



33 



.61 



PSaSONAL/mrORMAIIONAL .895) . 

I would lilce' cq know what resources are available if 

decide co adopc chis innovacion. •^'^ 

I wuld like co know how ny role will change when I. 
am using che innovacion. 

I would like co discus^ che possibility of using che 
inxiovacion. . ' ^ 

I would like co know what che use of che innovacion 
will requiri in che inaaediate future. 

I especially need exact inforaation about chis ixino- 
vacion _ 

I would like co kpo^ how oy ceaching or a«sainiscracion 
is supposed co dpange. 

- 1 unuld like roevn coore inzomacion on ciae and 
energy coaaianencs required by chis innovation 

I would like co Iqiow who will oake che. de&isions in 
che new syscem. 

I would lika c^(^ktfQnw-the-wft^ incention of chis 
, innovacion. v 

At cixis mooent 1 would like co«get che opportunicy 

"co exaadxie cha contanc of che innovation ^quietly. -6^ 

I would like co know what other faculty are doing in 
chis area. * ■ . 

I vould lik« CO kaov ho« coll«a.gu«St isvolvad la ch« 
iaaovacion fa.I. 



.64 
.77 
.77 
.74 
.71 
.51 
.68 



corrciACion b.cvcta ittm and ch.^cocal subsca,!.. 



78 



,78 



,74 



,70 



CONSEQUENCES FOR PUPILS (fl<- .301) Ric « Auscin-Oues 

cionnaixe : sea 

Thinking .afaouc the impact: on scudencs, I have 
quesciona about che value of she innovacion. 

I am concerned aoouc liow =he innovacion aiiec-s 
Swudencs. 

I vonder i£ the innovacion has chac aiuch inxluanca 
on scudencs' performance. 

I would Like .co know how chia 'innovacion ia baccar 
chin whac we have now. 

* 

: am Qow contsmed ibouc cua rasulcs on* can 
obcain wish scudencs.. 



MANAGEMENT (oC - .376) 

re's unclear for bo how to fic all che 
3uppl«B«ncar7 c^aka, in daily workacheduie. 

r wonder if I can plan my work efficiendy within 
Che framewcrk or, the inaova^^on. 

J'm concerned attouc the fact thac the innovacion 
encAila more work. 

I Chink chac choa* who propoaa tha innovacion 
axpecc coo ouch o£ tna. 

*I am concarnad about not having anough ciaa co 
arganiza aysali aach day. 

r am concarnad about cima spant working with aon- 
acadamic profalama ralacad co chia innovacione 

Coordination of caaka and paopla ia^ caking coo 
3nich oz 3iy cima. 

r am concarnad about 07 ini^ilicy co managa all 
Che innovation rat^iras. ' 

r am concarnad about contlicc bacwaan ny intarasta 
and ay raaponaibilitiaa. / * "V 

r .am complacaly occupiad with othar chings. 



.32 

.75 

.77 

.74 

.71 

.70' 

.53 

.60 

.39 
■.54 



39 



COUABOrulTlON (c<- .845J . Sic « AuaciaHJues- 

^ cionnaire : stai 



I would lik« CO cooperaca wich colleagues co iiaplBmenc 
che»innovacion 



cionnaire : scag? 
79 X ' 



I would Like co cbordioace ay effort wich others co 
auucimize che ianovacion' s .ef fetes . , 

' ■ ■ '\ 

I would like co .iielp ocher facuicy in cheir use or chf . • . \ 

innovacion. - 



.76 

/ 5 '.S ■ \ 



,71 



:57 



I woxiJ.d Lik* CO faadliariza aciiar daparnMncs or parsons 
wich zhm progress or phis atw approach . 

"? 

Using ay 'rcncwladg* and axparianca, I vould Lika co halp 
"o^har collafljsuas who havan'c scarrad cha innovacion yac- 

i I wiiLir lika co davalop working ralacionahipa wich both 
i.our faciilny and oucsida facixit:? ^aiag cha innovacion. 

I an now aspacially concarnad abouc cha iinproyamanc of^ • , ^ 
cha coll.aboracioa wich 07 collaaguas. --SS 

AC chis laoiMnt I would lika co discuss cha poaaibilicias 
•or tha innovaciott oora wich oy collaaguas. 

aETOCUSING BASED ON EZPBXIZNCES WITH PUPILS (<?( - -730-)^ 

I would lika co uaa faadback from scudcncs co changa cha 
prograa. 

r would lika co modify our aaa or cha ixmovacion basad 
on cha azpariancas o£ our scudancs* 

I would lika co know how oy scudancs a^luaca oy approach 
or cha innovacion. 

I would lika to sxcica ary scudancs abouc chair pare in 
chis approach. 

I would* lika cb dacarmina how co supplananc, anhanca, or 
raplaca cha innovacion. 

SEFOCnSISC -744) . - ^ 

I know abouc mora siaipla scruccuras and inscruccional 
^ approachas- JML--^bcain, cha -3a?ii|_jrasul-Cs.»., — 

I now know of 'soma ochar^ approaches for soma parts of the 
innovatioa that might work batter. , .73 

I now know of soma othar approaches that might work 
baccar* 

\0 ^ • . ■ 

I would lika co revisa the iasov'acion^ a inscruccional 



.77 
.73 
.68 
.67 
.62 



.73 



.66 



3 



68 3 
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approach ■■ , " . '74 ^ 6 

I would lika to modify cha concrece use of che. ixmovaiion 
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FoLlow-up data i. 



Tafaie a : 'Stages of Concerns : Teachers of Renewed SeconciarT \ 
Schools La February 1980 and Novealber 1980 (a - 73) 
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TabU b : Scag«a of Conctetu : T««ch«ri of R«n«w«d Smcondaxr 
Schools in February 1980 and Occob«r,r98l (n - 58) 
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Awareness 


- 1.67 


Personal/ 

Inxoroational 

« 


4.08 


Conseq. for 

pupils 


.4.20 


Management 


3.32 


Collaboration 


3.95 


Refoc exp. 
pupils 


3.50 


Rerocusing *- 


2.38 







October 1981 
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33 
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2.75 
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APPENDIX } Analysis of the first interview - School 06 • 
The innovation^ characteristics as perceived by teachers 



1. All teachers- (n-7) indicate the positive reactions of the pupils : 
they show inore interest, ' are better motivated, are less absent. 

2. All teachers (n-7)* regard the innovation as an "adapted" innovation^ 
considering t*he character of the. pupil and the problems they experien- 
ced in the ^ast . 

3. The innovation' leads to a diversity in activities ; also activities 
beyond the sjchool are possible (n-4). 

4. The innovation -results in improvements in the rela^ons between pupils 
and teachers (n-4) . 

5. The -innovation has as a result that we must dispose of more .material 
<'(efi4«f ially documentation) ; most of the time we must gather the required . 

material ourselves. Finding the necessary material does not always 

procw|^ smoo thly (n-5 ) . ^. 

' ■ 

6. Tlie change in the daily clasa practice is considered to be a minimum 
(n-3)., 

7. The nature of the innovation makes arrangements between teachers necessary 

(n-i). ; \ ' 

8. As a teacher one can develop a thetoe for one class ; this' is not possible, 
however, for all classes in whichjone tea<^s (n-*l). 

9. During the periods between the theme-weeks a number of problems arises : 
pupils are less willing to follow lessons according to the traditional 
pattern (n-4) . 

The individual teacher ; evaluation, problems, concerns 

1. All teachers (n-7) 'are convinced of the necessity of the proposed 
innovation. 

2. One has already acquired some experience earlier with this innovation 
(n-3). 

3. All teachers (n-7) point to initial difficulties (insufficient \infor- 
mation; '^we did not know exactly how to start"), but also to a positive^ 
development ("by starting and being engaged in it, we succeeded"). 

4. All teachers (n-7) think that the innovation causes much additional 
work.. 

M2 



5 All teachers (n-7) evaluate the innovation positively, considering the 
' positive development on \he side of the pupils (see 1, the innovation)-. 

6.^0ne keeps wondering all the time : "ain.I doing well ?" "is my education 
adjusted to t^ie level of the pupils ?" (n-6) . 

The school ; organizational and struct ural components 

I . Innovation-history of the school 



1.1. One teacher from the school in question is a member of a (national) 
workgroup for the innovation of Vocational ^E<iucation. 

1 2 One has already dealt with proj»-.ct-educatiDn in the school before. ■ 
" According to one teacher there has been little innovation in the school 
so far. Ali teachers (n-7) point out that it is th6 first time that an 
innovation has been implemented in the school in a systematic way. 

1.3. A number of teachers (n-?) follow all kinds of in-service-training- 
activities regularly. 

1.4. The school has contacts with other schools where bther innovations are 
realized (n-1). 

2. Innovation-willingness of the schisol, of the team 



2.1. Among all teachers the insight is present about the necessity of 
innovation in Vocational Education (n"7) . 

2.2. All teachers (n-7) indicate a'j^sitive willingness of the te^^hers. 

2.3. Willingness is kept lively by flteans of information about developments 
in Vocational Education via the' teacher who is a member of the national, 
workgroup (see 1.1.). 

3. Co-operation in the team 

3.1. The" teachers involved engage in concrete co-operation during the 
work-meetings (see interventions : 3). ^ 

3.2. The co-operation is experienced by ^irTfceachers (n-7) as positive on 
the one hand, but also as necessary. ^ 

3.3. The other teachers - who do not co-operate in the theme-education - 
are infor^d now and are invited to certain activities . <y 
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3.4, All teachers claim that they have had much support ftom each other, • 
especially at the beginning of the schoolyear. 



4. Role of the board 

4.1. The headmistress has taken the initiative, in consult with the teacher 
who is a member of the national workgroup (see intervention J 0- 

4.2. She has approached teachers individually (see intervention : 1). 

4.3. She claims that she has informed herself as well as possible. 

4.4. The headmistress i.«. present at. all meerings of the teachers. 

4.5. According to all teachers (n-7) she gives her support as regards content 
as well as moral condition.' 

4.6. The headmistress herself is convinced of the necessity of the innovation. 

4.7. The headmistress is considered to be a great support by all teachers 
(n-7) . 



Interventions : as perceived by the teachers 

1. Before the beginning of the schoolyear the headmistress approached 
teachers about whether or not the school would paricipate in the project *; 
she especially addressed these persons whom she expected to have a posi- 
tive attitude towards the project (announcement by the headmistress). 

2. A general introductory meeting was organized for the teachers involved 
in order to introduce the project. General .information was presented, 

to which r^he presentation of some examples o'f elaborated themes was added 
(elaborated in other schools). ^ 

3. In the course of the schoolyear work-meetings 4jre regularly organized 
at which the theme is chosen together, at which ^arrangements are made • 
concerning the contents to be discussed ("in what, way can I contribute 
from my own subject ?") and at which the implementation of the theme is 
evaluated. ^ 

These regularly organized work-meetings are regarded as very useful by all 
teachers (n-7) , ' ° 

4. The internal pedagogic facilitator co-ordinates the activities. All 
teachers (n-7) have a positive attitude towards the facilitator in question 

5. The external pedagogic facilitator has only been present at the school at 
the beginning of the project. Considering the positive development in the 

school itself, he thought his interventions superfluous. 

/ • ■ , 

I ■ 



■14 



6. No specific in-service-training-activities were organized for this 
innovation. 

7. A teacher, member of a national workgroup of the innovation of Vocational 
Education, is informed about all kinds of developments and reports about 
them at the school. Thus there is a permanent input of information from 
outside* 

Policy 

1. The government (i.e. Ministery of Education) has put a number of hours . 
at the disposal of each school. 

2« The government suggests to appoinp an internal facilitator. 

3« Schools can make an appeal to an external facilitator. 

4. It is the intention to test the project in a restricted number of 
schools for two years and to generalize it afterwards. 

5. The teachers (n-7) hope that the project may continue, although this 
is not clear to them. 



